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The Use of Parallel Process in
Supervision and Group Counseling
Facilitate Counselor and Client Gro

Janice L. Delucia
Vicki E. Bowman
Robyert L. Bowman

This article. presents_a_model for supervision. of group counseiors
Jocusing on the parallel process between the supervisory and counseling

relationships.

It is widely acknowledged that paralle! pro-
cess exists in individual counscling and
supervision (Dochrman, 1976, Lanning.
1971; Leddick & Bernard, 1980; Loganhill,
Hardy, & Delworth, 1982; Stolenbery &
Delworth,” 1987.) Parallel process, as de-
fined: by Hora (1957), occurs: when . the
counselor * ‘unconsciously identifies with the
patient and pvoluntanly behaves in such a
manner as 1o elicit in-the supervisor those
very emotions which he himself eaperienced
while  working with the patient but- was
unable to convey verbally ™ (p. 770). Defint-
tions vary. but the common element is the
recnactment of the counseling relationship
within supervision, focusing on impasses;
resistances, and other distortions in the coun-
seling relationship.

Parallel process has been recognized as
ingvitable and is often viewed asa undrance
to. the . supervision process {(Dochrman,
1976). Williams (1987} however, suggests
that parallel process-may be used in super-
vision to Tacilitate counselor development.
Specifically, Ekstein and Wallerstcin
{1958} recorumend that. supervisors” model

Janice L. Delucia is an assistant professor-of
cownseting and personnel sérvives: Vicki E. Bow:
may and Robert L. Bewman are docioral can-
didases in counseling und personnel services; all
are in the School of Education, Pardue Univer-
siry, West Lafayene. Indiani.
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how o respond therapeutically 1o
impasses and address the transfercncels
countertransterenceds) that occur

the supervision and counseling relatic

As the counselor explores conflicts
blocks, the supervisory refationship
betomes the source of learning and oo
about the counseling relationship, thus fac
itating adaptive counselor interactions wi
clients.

Paralicl process becomes more compl
cated in the supervision'of group counselor
dueto the increased number and comple
of relationships between ¢lients, counsclo
and supervisors, This increased interactio
is exemplified by Doehrman’s (1976) and
Martin, Goodyear, and Newton’s (1986)
research Andingy that paraliel. precess ¢
tends 1o the coupselor’s  work ‘with othe
clients, counselors supervisors, and -with
researchers investigating parallel process,

In-addition to the parallels between the
supsrvision and grotp counseling relation-
ships. there are also parallels between the
stages-of supervision and group counseling.
Corey and Corey (1987) and Yalom (1985)
wentify specific stages of group, while Stol-
tenberg (1981) and Loganbill, Hardy, and
Delworth (1987) delineate specific stages
of supervision. Jones, McPherson, Whitaker,
Sutherland, Wolton, and Wolf {1971} state
that “"There s considerable similarity be-

Volume 14, Number 4, November 1989, 232-238




THE USE OF PARALLEL PROCESS 233

tween the processes.occulring intherapeutic
groups with those in-supervision scssions”
{po 70y In the “family therapy -literature,
Liddle, Breunlin, Schwarntz; and Constantine
(1984) note the similarity between super-
- yisory and family dnteractions: ©**Pattern;
content, affect. #nd. principley of change
tend:to be replicated-at different levels ol the
tratning system, and knowledge of this phe-
nomenon of vontent replication can enhance
our functioning-at these fevels’™ (p. 141).
The -implication is that the concerns: of
ounselors and clicnts paraliel each other as
supervisory and . counseling relationships
sdividual as well a5 group) progress.
This article presents a-model. for super-
vision-of  group counselors focusing on the
‘paratiel process between thesupervisory and
counscling relationships. This model is aps
plicable: to “a variety-of 'supervision: mo-
dalitiesindividual, coleader, or group: Our
thesi$ -is that stages ‘of group process are
wrallel 1o stages of supervision; thus,-sue-
ssful resolutionvof issues and tasks for the
unselor results inc heightened  ability o
help group members resolve similar issues
faciltates movement throughethe stages
i pronp-development: Counselors are able
fucilitate resclution-of similar tasks in
lients tothe extentthey have addressed
5 in-the supervisory relationship.
prepuise of this model i thatthe
is: muktis
ional--impacting both the counseling
upervisory relationships, possibly

wcc of ‘the . paralicl proces:

1AL STAGE

blishing and defining the mldtmmﬁ;p{a}
c&iiv the focus of apy now counseling
_supervisory relationship. During

al stage the group members ag weii
counselor in training become oriented
- roles and responsibilitics, identify
nd begin to develop trust. Due to the
and newness sumounding these

nis stageiscoften characterized. by
desire to-fitin,and-a peed to
ncidentity within the  group?

relationship (Corey & Corey; 1987), The
focus in this stage is primarily on self, due
to- fears -and udcertainties regarding the
definition of expected behavior (Stolicnberg
& Delworth; 1987).

For :the. counselor in training, Hess
{(1987) defines the inception stige a8 one
characterived by role induction and a demivss
tification of the therapy process. & need for
structure 3% clearly evidenced. Counsclors
may . question procedures -of supervision
such as taping: frequency of meetings. num-
ber:of clients, and required paperwork “as
they become oriented to their responsibili-
ties: Assessment of ‘the counselor™s - basie
skills and -developmental level focuses on
skills and personal issues that may affece the
supervisory relationship and the counselor’s
overall functioning - (Borders - & -Leddick,
1987).

Goal identification provides a necossary
structure for counselor and supervisor, fos:
ters commitment to the learning process; and
clarifies “expectations, ‘which v in o far
cilitutes a cooperative relationship and trust
(Borders & Leddick, 1987 Litrelt,. Lees
Borden. & Lorenz; -1979). An tmportant
consideration iy the development of a-super-
vision contract 'to  clarify - the nature of
supervision-and its ‘components (eig., the
goal and- subgeals; the focus, the tasks and
methods: and the individualand jointrespon-
sibilities of -each stage of the superviston
process)’ (Littrell; Lee-Borden, & Lurems.
1979, p. 131y

To enable«the - completion of-counselor
and-elient tasks, group counselorand super-
visor interventions at this stage are paraliel.
Structuring tasks is onpe of the first duties of
the group counselor(s). This generaliy ins
volves. what Yalom (1985) refersto 65
“eubture butlding’®: developing the agenda
for the ‘group, -explaining the division of
wesponsibility ) teaching aboutand modehing
appropriate group “behaviors and asgisting
members “in - identifying -and- concretizing
individual -and- group goaly. Relatonship
building=+facilitating members getling ac-
quainted: with each -other and the coun-
selor(s) and the begianings of truste=is also
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one of the counselor's primary tasky inthe
initial stage.

The supervisor is-similarly wg.agod in
“eulture “building * contracting with the
counselor the specific. requirements - expec-
tations, and responsibilities of both parties,
and the procedures -invelved: with: super-
vision:{Borders & Leddick, 1987 Lattrell
Lee-Borden. & Lorenz, - 1979). Bernard
(1979) .describes: the relationship -at . this
stage as being that of teachersstudent. Due
tothe counselor’s dependence on the super-
visorin the initial stage: the - supervisor
instructsy modeéls appropriate. behavior., and
begins the process of change. according to
Lewin’s analogy of “enfreezing’ {Logan-
bith, Hardy, &Dclwcﬂh 1982; Stoltenberg,
1981):

TRANSITION STAGE

Following suceessful completion of tasks of
the initial stage, a transition stage consisting
of fluctuation; change, and confusion typt-
calty follows for the group as well as-the
supervisory relationship: <In the transition
stage, members typicaily begin to exhubit
charaeteristic patterns of ‘behavior: As they
are confronted with these patterps, resistance
to interacting honesthy. facing dysfunctional
patterns. of “behavior, and -group counselor
intervention typically ensues. Members are
strugpling for control of the group and with
their-ambivalent feelings toward authority.
They fluctuate between g desire for power
and the need for structure (Corey & Corey,
1987, Tusks ioportant to work through ut
this stage include the ability to expresy and
receive negative feedback and the success-
ful negotiation of conflict with other group
members. Asthis develops, members begin
o take more responsibility for their own
actions and that of the group.

For the counselor; the transition stage-ix
similarty a time-of confusion, characierized
by “instability. disorganization,.crratic fluc-
tuations, discuption confusion and confi ict“
(Loganbill, Hardy," & Delworth, 1982,

18). The counselor sees hersell or hlmbdi

in-a - vulnerable role anxious
evaluated and obsepved by the
(Borders & Leddick, 1987). The

s beginning o examing her or his

of behavior, struggling with insight
or his motivations, attitudes, fwi«m‘,
behaviors: (Stoltenberg: - 19811
counselor self-cxaminution result

“unfreezing:” old-behavior patte
discarded leaving roonm for new Icm“m
take place (Loganbill; Hardy: & Delw
1982}, -

The counselor begins to-disagroe w
supervisor and struggles with- thy v
resulting - from “her-or his “newioun
tonomy {(Loganbill, Hardy, & Delv
1982): As the ecounsclor works “thy
these issues of autonomy and identity.
or he gains an increased sense of e
sibility for the supervisory relitionshi
for wieeting her-or his own needs i su
vision.

The transition stage involves teaching a
modeling on the'part of the groupcounselo
as wellus the supervisor. Angerand co
need to be accepted ay inevitable and normal
in-all “human interactions. Instructing and
modcling appropriate -ways. to.confront
others, give effective feedback. and aceept
the expression of strong cmiotion are Critical
tasks for the group counsetor and the sy
visor. The counselor must also successfully
aceept negative feedback and resolve -ak
tacks from group members in beder to-en
courage similar behavior among members,
1t i equally important for the supervisorto

his or “her contribution to the
counselor’s ‘confusion and to-acknowledge
and initiate discussion of how this impacts
the supervisory relationship. Open and hon.
est Communication during: this ‘period of
Auctuation will stengthen both: group and
supervisoryrelationships.

WORKING STAGE

Resolving “the eonflicts of  the - transition
stage results in cohesiveness . universality:
and. internatization of goals-io the working
stage  for. both group members and couns
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selors: Tasks forthe groupmembers include
taking responsibitity for both group and self,
spectfically by experimenting with new be-
haviars. Svorking Sthrough confliet with
others using clear communtcation and hon-
est-teedback, amd increasing self-awarcness
of resistance, Group members are now ablke
W identify what they want and need from
cach other and give reactions to the group
{(Corey-& Corey, 19871

For the counselor; the tasks are similar,
She or hie begins to take more responsibility
for the supervisory relationship, with more
peer interaction eccurring (Stoltenberg,
1981): Supervisors teport more of -a foeus
on theaelational components of supervision
tgivingemotional supportand helping coun-
selors assess thelr:own Strengths) than the
 mechanics of skills during thisstage (Cross
. & Brown 1983). Conflicts between coun:
selor and supervisor stili exist but ure now
- openty diseussed using elear communicas
tion aud feedback (Stoltenberg, 1981 n
this stage; the counselor ulso experiments
ath new skills and behaviors 4n therapy:
less (1980, 1987) describes this dy o time
it refinement and emergence of the
crapist role. The counsclor is now ableto
-or her own resistanes’ occuraing:
ther i‘han thz, supervisor having to peint it
1, Hardy and Delworth (1982)
w Sto ;te«nbug (198 1y refer to this stage s
crution, when-counsclors: are autonos
respectful of individusl differences:

oseful and motivated: :
or both the group counselor ‘and: the
ervisor, calling attention to process wall
t the members and counselor to accept
moferesponsibility: thi‘xm thur respee-

*issues and moving toward

cr 'petar interaction = Reinforcing ap-

te member interaction” essures. that
chaviors will be continued.

y tasks are also paratiel in that
tbcus. on- appropriate conflict
duse open- and honest cons
to further develop a4 trusting

elutionship: Their role at this
¢ of wconsulting role ( Berpard;

1979) . where the counselor-determines the
content and- focus- of the sesstons: Hess
{1980y suggests supervisors -may take-on
oneor more of several possible roles at the
working stagescase review {elderto young-
er ‘counselor), ~collegial-peor- {equal level
cownsclors), momitor (external. evaluator),
or therapist (benign supervisorftrusted mo-
del).

TERMINATION STAGE

The termination: stage. may b arbitrarily
determiined by time cor session- Hmit cons
steaints, but the tasks will b the same. For
group nmembers, the ending stage s charac+
terizet- by separation anxicty  "Can oons
tinue to learn, change; and perform without
the -support ~of | this - relationship? 1) ~Acs
Enowledgment of the “group’s ending -and
expression of sgriet. over the Joss ofthe
relationship are essential (Corey & Corey:
1987). The tasks of -group members consist
of ‘conselidation: of fearning and planning
strategiesfor the future, resolving unfinished
business, coping with-the loss of the group,
and saying good-bye to members:
Similarty, counselors at the final stage of
supervision: focus on. assessment. of their
goaly and skills, their strengths and weak-
nesses what they have ‘learned. and what
they need to continue to work on: They must
aceept-the ending of the relationship and
what “that will -meaw in terms-of loss of
support-and: guldance and- begine tothink
about where clse they can meet these needs:
Counsclors at this time also are assessing
the supervisory relationship, saying goods
bye and resolving any unfinished wsues.
Termuination is a difficult time for group
members.and so it is important forthe group
counselors to‘ieach and facilitute the grief
process (Yalom, [985): ‘Members may be
uncomiortable and wnwilling to ik about
their distress:over the foss of the group or
their feelings about endings: Group coun-
selors can-help members examing their char:
acteristic s patterns of “ending refationships
and then helpgroup members-decide how
they-wiint 10 say goodsbye to the -groap.
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Encouraging  the expression of previously
unexpressed feclings toward othermembers,
resolution of unfinished business; and good-
byes.to other members are essential in-order
for -group members  to-uchieve -closure:
Members also necd structivie and support in
agsessing how they have met theirgoals and
how they can continue their new behaviors
(Corey. & Corey, 1987).

Supervisor interventions - focusing on
evaluation and grief can facilitate the coun-
selor *gaining closure’” on the supervisory
relationship. Foedbaek, reality testing. and
reinforcement for counselor behavior chan-
ges are essential in the gvalugtion process.
Discussion of potential: areas of improve-
ment, goals. and-expericnces to further im-
prove ~counselor growthare also needed.
Corey and. Corey (1987) suggest that ter:
mindtion. is the most difficult stage for the
counselor, and so it is important for the
supervisor to-facilitate the group counselor’s
acknowledgment and work theough feelings
of grief and fears ahout the ending of the
group. and. the supervisory relationship:
Thus. supervisors model resolution . of un-
finished issues and saying goodbye:

CASE EXAMPLE

A group. counselor in taining is leading.a
process-oriented psychotherapy group con-
sisting of eight college students. During the
10th session, several members discuss their
discomfort. with-silent people in their per-
sonal -relationships and how anxious: they
fecl: not knowing how. those people feel
about them: Althopghtwo members consis-
tently do not participate. no attempt is muade
by the leaderto relate these comments to the
current group situation. The leader instead
redircets the focus to-an issue discussed the
previous week, resulting in superficial inter-
action among members.

The group. counselor - comes to super
vision still angry about feedback that shehad
received from the supervisor the-previous
week: She. begins,-however; to talk about
how frustrated she is ‘with:ber advisor who
givies her only wminimal positive comments

abaut-her work but frequently ¢
mistakes. After-allowing her
minutes, the supervisor direct
topic” of what ‘happened in ¢
sesston. The counsglor’s conce
proceeds ‘at w surfuce-lovel, focu
overt client behaviors with fittle
given o underlying ‘eroup proc
counselor “involvement. The
leaves the session concerned with th
sehor’s lipdted willingness 1o expl
group dynamics and her performanc

CASE DISCUSSION

When supervisors-and- counselors an
aware. that & parallel exists: the offi
working relationships -necessary for
group:counscling and supervision

dered, ag ilustratedabove. In both sessi

the unexprossed-anger and indirect foedba
goounrecognized and thus remain prob
matic. Developing an awareness of the

allel -isthe first step toward: resolotion,
enabling counselor and supervisor f
the impasse: The sapervisor’s disclosure o
her experience of the counselor and sub
sequent- confrontation of the dysfunctions
behaviors: leads +o. discussion of their re
lationship. The supervisor can then help the
counselor explore her difficulties in interacts
ing more productively - encompassing both
intrapsychic and sitaational factors, Lastly,
the: supervisor introduces the - possibility of
4 parallcl between this relationship and the
group, focusing the discussion on possible
intervention strategies.

The - following discussion -of -the “case
example will iHlustrate the use of the parallel
process - thessupervision: of - grogp coun-
selors: Inthe case example ; asthe Supervisor
reviews a-tape-of ‘the group session. she
natices the counsclor’s inability to challenge
the group members” unexpressed anger. The
similarity betweenthe supervisionand group
sesstons beconies evident: She identifics the
wadettying theme of angerin recent sessions
and questions whetherthe counselor’s recent
outburst: about the ‘adviser was in truth
directed ather.
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During the next supervisory session, the
supervisor discloses that she-has boen frus-
trated with recent inteructions-and confronts
the counselor about her indirect expression
of anger. The counselor begins o talk sbout
how: uncomfortable she 18 with anger and
low she usually avoids direct conflict,
choosing more subtle methods of expros-
sion: The supervisor relates this avoidance
of conflict to the supervisory relationship,
enabling the counselor to direutly state sc-
veral instances when she felvhurt-and an-
gered by the supervisor's feedback. The
supervisor accepts the criticism and models
appropriate conflict resolution by discussing
how vonstructive feedback can be given and
recgived. ;

At this time, the supetvisor poiats-out the
parallel by askingCould this be-happesing
I your ‘group?™’. She notes the specific

ncident i the group last - week when the
roup counselor did’ not - confront those
mbers who were indirectly giving feed-
ck to sitent miembers. The counselor ac:
owledges her discomfort over the poten:
I for conflict in that situation. &
sston of possible intervention strategics
 profaote open communication and con-

't resolution ensues.

IMARY AND CONCLUSION

phenomenon of parallel process hus
documented but Tittle has been written
, existence in group counseling or

to make use of parallels in the super-
{ group vounselors. Paratlel process

nds bevond the - individoal supervisory
mseling relationships. to the more
res of group process and super-
inilar tasks exist at cach stage for

ors ‘and group members and for su-
and counselors. Initial stage tasks

0 lcaming . the rules "svd “getting

tec, The transition stage s charag-

by conflict, confusion, ind gradual
resistance.. In- the working

hips are-examined with con-

is being openly expressed.

¢ termination phase inchude con-

solidation of learning and cading the re-
tationship. Resolation of the stagesspecitic
tasks by the counselor within the super-
visory relationship facilitates the resolution
of paraliel issues within the group,

Parallel process can be used within the
supervisory relationship fo gain insight into
potential problem aress and improve coun-
selor development. Pointing out the parals
lelis) alone, however, 18 not suffidient fo
result in positive tounselor behavior changs
{Williams, T987). The elements essential tn
the use of the paratiel process in the super-
visory relationship are: (1) awarcness of a
parallel, (2) supervisor modeling of effee-
tiveinterpersonal skills (e, g, self-disclosure,
giving and receiving feedback, immediacy,
conflict: resolution), {3} »making the con-
nection between-the two relationships, and
(47 discussion of intervention strategics.

This article has identified differcat toci of
supervision based on the present stage of the
group and #ts. counselor and the resulting
parallel tasks. Future work needs to sddress
the arca of how to speeifically apply this
idea of paraliel tasks at different levels
taking ‘nto consideration  different modal+
ities of supervision tindividual, dyads and
group) and the level of training of the group
counselors.
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What's a Group Meta-

Bud A. McClure

This article deseribes.the - function of group metuph
in group, and briefly explores several approaches for
counseling rools. A edse example [s provided 1o highlight the diséy

The group process, whereby members are
able to - alleviate anxicties and- fewrs. by
indircetly addressing issues of concorn that
are tou risky or threatening to. openly ad-
dress, has been called by many names: the
group ““theme”” (Hobbs, 1951 cited in Davis
& Sandoval, 1978}, the “*group meuntality™
{(Rion, 1961}, the “group fantasy” (Bales,
1970; Slater, 1966), and smore recently the
“eroup mctaphor’ (Cobb, 1973 Davis &
Sandoval, 1978 Ettin, 1986; Gladding,
1984 McClure, 1987 Owen, 1985). Group
sietaphors represent words, analogies, now-
verbal expressions, and stories in which
“thoughts amd feelings sboutan crmotionally
charged situation have been transferred to ap
analogical situation that -preserves the or-
iinal dynamics”” (Davis & Sundoval, 1978,
p. 374y, Strailarly, Rossel (1981) defined
metaphors as-analogies that -pernnt group
members o sabstitute *a nonthreatening
exterpal subject for a threatening internal
one, cnabling them toexpericnee affectively
charged ‘worlds Of meaning ‘from w safe
distance” " (p. 120,
A primary function of group mwxg}hm«.
5 to provide relief from exeessive anxiety.
Metaphoric language shifts the 5 o
Cus from the mantest or conscious fevel to
the fatent or unconscious level where the
up can work through shared problems
and anxietics: This moverent from one level
o another enables the group 1o remove the
tect from the discussion and to use figuras
s tas i language: Al anxiety increases
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in a group, so does the potential for
taphoric lunguage: Lboeomes.a safety valve
for group cxpression

The metaphor is-used by group members
to compmunicate situntional difficalties
{Davis & Sandoval, 1978; Ressel. 1981,
indicate - group. resistance. (Davis & San-
doval, 1978}, confront group leaders (Davis
& Sandoval, 1978 MeClure, 19873, con-
front.group members (Ettin, 1986, MeClure,
1987) e personal identities (MeClure,
1987 Rossel. 1981 ) promote insight (Ettin,
1986, and provade futare diveetion for the
group (Ettin, 1986; McClure, 1987 Moroc-
©0,.1979; Rossel. 1981).

HOW TO RECOGNIZE A
GROUP METAPHOR

Merocco (1979) suggested three charae-
teristics that indicate when group stories are
serving as melaphory. First, these storios
from outside the group arc plicn distorted o
gonform with- the present. group situation;
Second, the language used in these storics
appears drawn from. the curtent ongoing
group. Third, the “characters-and plot of the
story frequently correspond with events and
relationships in the inmediate group™ (p.
16}, ~

METHODS FOR UTILIZ iNG A
GROUP METAPHOR

Once a mctag}hur is recognized, e group
teader can use iCas informationamplify it
illuminate it, or intespret it First, a metaphor
provides information abeut the group’s pro-
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